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Abstract: Although it is known that maladaptive perfectionism leads
to negative consequences in academic life, so far, no scientific work
has been found that studies school stress in relation to the three
dimensions of multidimensional perfectionism (i. e., self-directed,
socially prescribed, and other-oriented). The aim of this paper was to
analyze the predictive role of dysfunctional perfectionism in school
stress in primary school students and to assess the differential
contribution of each of its dimensions. A quantitative, cross-sectional,
and correlational study was conducted with n = 226 students from
primary schools in the city of Posadas, Argentina. The results suggest
that perfectionism predicts school stress by 31.9 %, especially in the
self-directed and socially prescribed dimensions. In multivariate
regression analysis, self-oriented perfectionism contributed to
emotional stress and interpersonal tension, socially prescribed
perfectionism predicted all three dimensions of school stress, while
other-oriented perfectionism only predicted interpersonal tension.
These results are in line with the underlying theoretical model and
provide relevant information to deepen the understanding of the
dynamics of children's perfectionism at the primary school level.
Keywords: perfectionism; school stress; primary education; middle
childhood

Resumen: Aunque es conocido que el perfeccionismo desadaptativo tiene
consecuencias negativas en la vida académica, hasta el momento no se
hallaron trabajos cientificos que estudien el estrés escolar en relacién con las
tres dimensiones del perfeccionismo multidimensional (i. e., autorientado,
socialmente prescrito y orientado a otros). El objetivo de este trabajo fue
analizar el rol predictor del perfeccionismo disfuncional en el estrés escolar
de estudiantes de nivel primario y valorar la contribucidén diferencial de cada
una de sus dimensiones. Se realizé un estudio cuantitativo, transversal y
correlacional con n = 226 estudiantes de escuelas primarias de la ciudad de
Posadas, Argentina. Los resultados sugieren que el perfeccionismo predice el
estrés escolar en un 31.9 %, sobre todo en las dimensiones autorientada y
socialmente prescrita. En el andlisis de regresiéon multivariada, el
perfeccionismo autorientado contribuy¢ al estrés emocional y a la tension
interpersonal, el perfeccionismo socialmente prescrito predijo las tres
dimensiones del estrés escolar, mientras que el perfeccionismo orientado a
otros solo predijo la tensién interpersonal. Estos resultados son acordes al
modelo tedrico de base y aportan informacion relevante para profundizar el
conocimiento de la dindmica del perfeccionismo infantil en el nivel primario
de la escuela.

Palabras claves: perfeccionismo; estrés académico; educacién primaria;
tercera infancia
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Resumo: Embora se saiba que o perfeccionismo desadaptativo conduz a consequéncias negativas na vida
académica, até o momento, ndo foram encontrados trabalhos cientificos que estudem o estresse escolar em relacdo
as trés dimensoes do perfeccionismo multidimensional (i. e., auto-orientado, socialmente prescrito e orientado
para os outros). O objetivo deste trabalho foi analisar o papel preditivo do perfeccionismo disfuncional no estresse
escolar de estudante do nivel primdrio e avaliar a contribuicdo diferencial de cada uma de suas dimensdes. Foi
realizado um estudo quantitativo, transversal e correlacional com n = 226 estudantes de escolas primdarias da
cidade de Posadas, Argentina. Os resultados sugerem que o perfeccionismo prediz o estresse escolar em 31,9 %,
especialmente nas dimensoes auto- orientada e socialmente prescrita. Na andlise de regressdo multivariada, o
perfeccionismo auto-orientado contribuiu para o estresse emocional e para a tensdo interpessoal; o
perfeccionismo socialmente prescrito prediz as trés dimensdes do estresse escolar, enquanto o perfeccionismo
orientado para os outros apenas prediz a tensdo interpessoal. Estes resultados estdo de acordo com o modelo
teérico de base e fornecem informacdes relevantes para aprofundar o conhecimento da dindmica do
perfeccionismo infantil no nivel primario escolar.

Palavras-chave: perfeccionismo; estresse académico; educagdo primadria; terceira infancia

The term “perfectionism” was defined by Hewitt and Flett (1991) as the tendency to set and pursue high,
though often unrealistic, standards. According to these authors, the rigid need for perfection and the
concern with being perfect—or appearing perfect—can arise from a number of underlying issues and
serve different functions, resulting in three distinct dimensions: (a) self-oriented perfectionism, driven
by personal expectations of oneself; (b) socially prescribed perfectionism, which involves the belief that
others expect perfection from us; and (c) other-oriented perfectionism, where individuals hold high
expectations of others (Smith et al.,, 2022).

Numerous scientific studies have explored the consequences of maladaptive perfectionism
during childhood, with evidence showing that it can lead to different issues across different areas of
child development. For instance, certain aspects of interpersonal perfectionism (i. e., perfectionistic self-
presentation) in childhood have been associated with physical discomfort (Sanchez & Rodriguez et al.,
2021). Moreover, within child and adolescent populations, perfectionism has been linked to depression
(Asseraf & Vaillancourt, 2015), anxiety (Ferrer et al., 2018), eating disorders (Bills et al., 2023), self-
harm (Gyori & Balazs, 2021), and other mental health issues. Evidence also suggests that perfectionism
increases children’s vulnerability, acting as a risk factor that may predispose them to more serious
issues. In this context, research indicates that certain aspects of maladaptive childhood perfectionism—
specifically a combined profile of self-oriented and socially prescribed perfectionism—are associated
with heightened levels of hostility, verbal and physical aggression, and anger (Vicent, Inglés, Sanmartin,
Gonzalvez, & Garcia-Fernandez, 2017). Furthermore, high levels of socially prescribed perfectionism
have been linked to negative emotional states and pathological thoughts (Gonzalvez et al, 2015).
Particularly in the interpersonal domain, findings reveal that all three dimensions of perfectionism
increase feelings of loneliness and reduce perceptions of social support in children (Chemisquy & Oros,
2020).

In this regard, one model that seeks to explain the maladaptive effects of perfectionism is the
stress-vulnerability model (Hewitt & Flett, 1993; 2002), which suggests that perfectionism can influence
or interact with stress, leading to or maintaining psychopathological states. This may occur because
perfectionists either experience higher levels of stress or respond to stress in maladaptive ways.
Evidence supports this model, for instance, the self-oriented and socially prescribed dimensions of
perfectionism have been linked to poorer physical health due to perceived stress (Molnar et al., 2012).
Additionally, research suggests that the connection between socially prescribed perfectionism and
depression may arise from an intensified stress reactivity (Flett, Nepon et al., 2016).

Interestingly, within the school context, self-oriented perfectionism has been found to positively
impact academic performance (Harvey et al, 2017) and math self-efficacy (Ford et al, 2023).
Conversely, evidence indicates that perfectionistic children tend to experience higher levels of school-
related anxiety compared to their non-perfectionistic peers (Inglés et al., 2016). Additionally, those with
elevated levels of socially prescribed perfectionism may face greater peer rejection at school (Gonzalvez
et al,, 2015). Research also suggests that certain facets of perfectionism can contribute to higher stress
within the school and learning environment (Yang & Chen, 2015).

School-related stress has been defined by Martinez Diaz and Diaz Gémez (2007) as "the
discomfort that students experience due to physical and emotional factors —whether interpersonal or
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intrapersonal— or environmental factors that place significant pressure on individual competence to
cope within the school context, particularly regarding academic performance" (p. 14). Similarly,
Bringhenti (1996) states that school stress includes demotivation, emotional exhaustion, interpersonal
difficulties, and low satisfaction within the school environment.

Previous research has shown that maladaptive perfectionism can lead to higher levels of distress
in senior students (Wuthrich et al., 2020) and may even contribute to certain aspects of academic
burnout (i. e, cynicism and emotional exhaustion) in adolescents at this level (Seong et al., 2021). In
terms of perfectionism facets, both self-oriented and socially prescribed perfectionism have been
associated with school stress and some of its dimensions, including pressure to study, concern about
grades, high expectations, and feelings of uneasiness or discouragement toward studying (Flett, Hewitt
etal., 2016). Specifically, among primary school students, Latin American studies have shown that self-
oriented perfectionism increases the likelihood of both family- and school-related stress (Aguilar Duran,
2019; Barba, 2019).

A recent Spanish study with secondary school students has found that self-oriented
perfectionism and high parental expectations can be linked to higher levels of school stress in
dimensions such as academic performance, fear of uncertainty, and school-leisure conflict. The study
has also provided evidence of the moderating role of self-oriented perfectionism in connection to school
stress (i. e., school-leisure conflict) and somatic symptoms (Diez et al., 2023).

As observed in this brief review of background literature, most studies focus on self-oriented
and/or socially prescribed perfectionism. However, to date, no scientific studies have examined school
stress in relation to all three dimensions proposed by the Hewitt and Flett model (1991), revealing a
significant gap in research on this topic.

In light of the above, this study aimed to analyze the predictive role of maladaptive childhood
perfectionism in school stress. Exploring the dynamics of this relationship and examining the distinct
contribution of each dimension of perfectionism to school stress in primary school students could be
highly relevant, both scientifically and practically, given recent findings suggesting that academic stress
partially mediates the relationship between perfectionism, anxiety, and depression (Gil et al., 2023).

Method
Type of Study

A quantitative, cross-sectional, correlational study was conducted.

Participants

A non-probability sampling was used based on the researchers' access to different schools. The
resulting sample consisted of n = 226 primary school students from the city of Posadas, Argentina. Of
the total sample, 60.2 % were girls; 54 % were in the sixth grade, while the remainder were in seventh
grade. The mean age was 11.58 (SD =.67).

Instruments

To assess self-oriented perfectionism, the Child Perfectionism Scale (Oros, 2003) was used. This
self-administered instrument includes 16 items on a Likert-type scale with three response options (1: /
don’t think about it/no; 2: I think about it sometimes/sometimes; 3: I think about it/yes), allowing for the
assessment of self-oriented perfectionism across two subdimensions, each with eight items: Self-
Demands, which evaluates self-imposed demands (e.g., “I need to be the best”; “I must always win”), and
Maladaptive Reactions to Failure, which assesses responses to perceived failures (e.g., “I think a lot
about the mistakes I made”; “I criticize myself a lot”). In this study, only the total scale score was used to
represent the facet of self-oriented perfectionism facet without differentiating its factors.

The interpersonal dimensions of perfectionism were assessed using the Child Social
Perfectionism Scale (Oros et al., 2019), which provides information on the two interpersonal dimensions
of perfectionism: Socially prescribed, comprising nine items that assess the belief that others expect
perfect performance (e.g., “My family wants me to be perfect”; “My teachers do not accept that I make
mistakes”), and Other-oriented, comprising seven items that assess the demands for perfection imposed

on others (e.g., “I get angry with my friends when they don’t want to get high grades”; “I hang out with
the smartest people”). This questionnaire is also self-administered, using a Likert-type format with
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three response options (1: no, 2: sometimes, and 3: yes). The scale provides two scores representing each
of the interpersonal facets of perfectionism; these scores are considered independently without
calculating a total score.

These two scales assess perfectionism based on the multidimensional model proposed by
Hewitt and Flett (1991). Recently, the simultaneous functioning of both instruments was studied,
demonstrating adequate psychometric properties: the confirmatory factor analysis (CFA) showed a
good fit to the underlying theoretical model, comprising three factors (AGFI = .94; CFI = .93;
RMSEA =.048; SRMR =.039). The internal consistency was found to be optimal, according to
McDonald’s omega values (self-oriented perfectionism =.78; socially prescribed perfectionism =.82;
other-oriented perfectionism =.71) (Oros et al., 2023). The Cronbach’s alpha values in this study
indicate adequate internal consistency, as shown in Table 1.

To assess school stress, the School Stress Questionnaire (SSQ) by Bringhenti (1996) was used.
Like the previous instruments, this is a self-administered questionnaire consisting of 35 items with a
Likert scale format offering four response options (1: never, 2: sometimes, 3:almost always, and
4: always). This instrument measures school stress across three subscales: (a) Emotional Scale,
consisting of twenty items that assess attitudes related to emotional exhaustion, demotivation, and
dissatisfaction with school, studying, and teachers (e.g., “l am afraid that school will interest me less and
less”; “I am very tired due to schoolwork”); (b) Interpersonal Tension Scale, comprising eight items that
measure interpersonal difficulties, feelings of annoyance, and hostility towards certain members of the
class group (e.g., “Being among my classmates makes me tense and nervous”; “I am afraid that my
relationship with my classmates will become increasingly difficult”); and (c) Self-Concept Scale, with
seven items that gather information on social aspects of self-esteem and school adaptation (e.g., “I feel
comfortable in my class and at school”; “I feel useful when solving problems given by teachers”). The
scale provides three partial scores, representing each dimension, and a total score representing school
stress. The internal consistency of the total scale and each subscale was very good, as shown in Table 1.

Data Collection and Analysis Procedure

Following the favorable evaluation by the Ethics Committee of the Province of Misiones, the head
teachers of both public and private primary schools in the city of Posadas were contacted to invite sixth
and seventh-grade students to participate in this research. Once approval was obtained from each
school, informed consent forms were provided to the head teachers and/or teachers for distribution
among students to secure the approval of their legal guardians. The questionnaires were administered
to the students who had had the consent forms signed, following an explanation of the study’s objectives
and obtaining their verbal assent. The data collection was conducted in person, in groups, and on paper,
with researchers present to minimize comprehension errors.

After data collection, the data were entered into Jamovi v.2.4.8. For the analysis, the total scores
for the scales and subscales were calculated to construct indicators for each variable, and the reliability
of the scales was assessed based on internal consistency (Cronbach’s alpha). Next, the descriptive
statistical analyses of the scales and subscales were conducted, including means, standard deviation,
minimums, maximums, and indices of skewness and kurtosis. This was followed by the bivariate
correlation analysis using Pearson correlation coefficient, r, with effect sizes evaluated based on the
guidelines of Funder and Ozer (2019). Their guidelines suggest that r values of .05 represent a very small
effect size for explaining events, while an r of .10 indicates an effect that —although potentially small at
the individual event level— may hold greater relevance. Similarly, an r value of .20 suggests a medium
effect size that may be both explanatory and practical, even in the short term; r values of .30 indicate a
large and potentially strong effect, both in the short and long term; and finally, r values of .40 or higher
represent very large effect sizes.

In the next step, a multiple-linear regression (MLR) was conducted, where the three dimensions
of perfectionism served as independent variables, while school stress, based on the total score from the
SSQ, was the dependent variable. Finally, a multivariate regression was carried out using a path analysis
through the PATH module, which is based on the Lavaan R package (Gallucci, 2021; Rosseel, 2011). Since
no significant deviations from univariate or multivariate normality were found in the data, the
maximum likelihood estimation method (MLE) was used, and a model was tested in which the three
dimensions of perfectionism were introduced as exogenous variables and the three subscales of school
stress as endogenous variables. The following criteria was used to evaluate the model: values of
x?/df<5.00 (West et al.,, 2012), CFI and AGFI > .95 (Brown, 2006; Hu & Bentler, 1999), SRMR <.08

4



Chemisquy, S. N., Arévalo, L. N., & Penz Picaza, M., M. Relationships between dysfunctional perfectionism and school stress

in primary school students in Posadas (Argentina)

(Hooper et al,, 2008). In this study, the RMSEA value was not considered, as the tested model had few
degrees of freedom (Kenny et al., 2014). The determination coefficients (r*) were transformed into /* to
compare effect sizes using Cohen'’s criteria (1992).

Results

Before proceeding with the analysis, we checked for missing data. It was found that the only
missing entries were responses participants had not completed. To address this, the decision was made
to replace these missing values with the participant's mode in that subscale (Cichosz, 2015). Univariate
outlier analysis identified participants with Z-scores exceeding +3.29 in the other-oriented dimension
of perfectionism (three cases) and in the emotional and interpersonal tension dimensions of school
stress (one and two cases, respectively). Additionally, no multivariate outliers were found based on
Mahalanobis distance analysis (p < .001) (Tabachnick & Fidell, 2013). Most skewness and kurtosis
indices did not exceed *1, indicating appropriate univariate normality (George & Mallery, 2011); the
other-oriented dimension was the only exception, with acceptable skewness but very high kurtosis,
typical for this variable (Chemisquy et al.,, 2019; Oros et al,, 2023). The multivariate normality analysis
yielded a Mardia coefficient of 12.31, considered acceptable, which justified the use of the maximum
likelihood method for parameter estimation (Rodriguez Ayan & Ruiz Diaz, 2008).

The results of the descriptive statistical analysis and the internal consistency of the subscales
are presented in Table 1.

Table 1
Minimum and Maximum Scores, Mean, Standard Deviation, Skewness, Kurtosis, and Cronbach's Alpha for
Each Dimension Evaluated

min. max. M DS Sk Ku o

SOP 16 47 30.3 6.48 142 -.656 .83
SPP 9 27 15.4 4.26 427 -.517 .79
00P 7 21 8.9 2.11 2.03 5.98 .66
ES 20 74 39.6 9.06 .653 442 .83

IT 8 32 15.4 478 723 .295 74

SC 7 27 16.4 3.93 .017 -.539 .65

SS 41 112 71.5 13.8 485 322 .81

Note. SOP: self-oriented perfectionism; SPP:socially prescribed perfectionism; OOP: other-oriented
perfectionism; ES: emotional stress; IT: interpersonal tension; SC: self-concept; SS: school stress.

Table 2 shows the correlation coefficient analysis, revealing that all three dimensions of
perfectionism had statistically significant and positive associations with to school stress. The self-
oriented dimension showed a significant connection (r=.491; p <.001), as did the socially prescribed
dimension (r=.490; p <.001). However, the other-oriented perfectionism dimension displayed a
medium-sized association (r=.281; p <.001). This shows that school stress increases as self-oriented,
socially prescribed, and/or other-oriented perfectionism increases, and vice versa.

On the other hand, the self-oriented and socially prescribed perfectionism showed statistically
significant, positive, and strong associations with emotional stress. Other-oriented perfectionism also
had a statistically significant and positive association with this subdimension of school stress, though
with a medium effect size. All three dimensions of perfectionism also correlated positively -with
statistically significant and large to very large effect sizes- with the dimension of interpersonal tension
leading to school stress.

Only the socially prescribed perfectionism showed a statistically significant association with
self-concept-based stress. In this case, the association was positive and of small effect size, though
potentially relevant.

It is worth noting that the values found to show that the variables do not exhibit collinearity,
since in all cases r < .85 (Cupani, 2012).
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Table 2
Bivariate Correlations (Pearson's r) between the Dimensions of Perfectionism and the Subscales of
School Stress

SOP SPP (0]0) 3 ES IT SC
SOP 1
SPP A497* 1
oop .326* 309 1
ES A452* 445* .260* 1
IT .514* 434* .333* .576* 1
SC .064 .168** -.014 .265* .056 1

Note. SOP: self-oriented perfectionism; SPP:socially prescribed perfectionism; OOP: other-oriented
perfectionism; ES: emotional stress; IT: interpersonal tension; SC: self-concept.

*p<.001; ** p=.011.

In the multiple linear regression analysis, perfectionism was found to account for 31.9 % of
school stress variance (F(3222) = 36.160; p <.001). As shown in Table 3, the self-oriented and socially
prescribed dimensions made statistically significant contributions, whereas other-oriented
perfectionism did not reach statistical significance in this analysis.

Table 3
Linear Regression Between School Stress and the Dimensions of Perfectionism
Variables B Beta t p
SOP .664 311 4.797 <.001
SPP 1.003 309 4.794 <.001
oop .554 .085 1.430 154

Note. SOP: self-oriented perfectionism; SPP: socially prescribed perfectionism; OOP: other-oriented perfectionism.

Finally, the multivariate regression model was tested using path analysis. In designing the model,
the associations observed from the correlation and multiple linear regression analysis were considered,
establishing connections between the three dimensions of perfectionism and both emotional stress and
interpersonal tension. Additionally, only one association was identified between socially prescribed
perfectionism and self-concept-related stress. The model showed fit values and acceptable error values
(x?=17.3; df = 4; p=.002; x*/df=4.32; CFI=.938; AGFI=.990; SRMR =.0039). The proposed model
accounted for 27.5 % (r®=.275) of emotional stress and 32.7 % (r?=.327) of interpersonal tension,
indicating large effect sizes (f?=.38 and .49, respectively). In contrast, it accounted for only 2.8 %
(r? =.028) of self-esteem-related stress, which reflects a small effect size (f*=.03).

Figure 1 shows the contributions of each facet of perfectionism to the different dimensions of
school stress: self-oriented perfectionism contributed significantly to emotional stress and
interpersonal tension; socially prescribed perfectionism contributed significantly to all three
dimensions of school stress; and other-oriented perfectionism predicted only interpersonal tension.
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Figure 1
Multivariate regression model depicting the relationships between the dimensions of perfectionism and
school stress

B=.29; p<.001

Self-oriented
perfectionism

Emotional stress

Socially prescribed B=.21p=.004/
perfectionism

Interpersonal tension

Other-oriented
perfectionism

Self-concept stress

Note. The dashed line represents a non-significant relationship (p >.05).

Discussion

This research aimed to analyze the predictive role of dysfunctional childhood perfectionism in
school-related stress and to assess the impact that each dimension of perfectionism may have, using a
sample of sixth and seventh-grade students from the city of Posadas, Argentina.

The descriptive analysis showed values that align with the characteristics of the variables. For
intrapersonal perfectionism, the scale for the Argentine population (Oros & Vargas Rubilar, 2016)
indicates that scores around 30-31 points reflect a moderate level of perfectionism. Currently, there is
no specific scale to interpret scores in the interpersonal dimensions of perfectionism; however, a
comparison with the minimum and maximum values suggests that the averages reflect low levels of
these traits within the study sample. Likewise, the average scores for school stress and each of its
dimensions are considered moderate to low, based on the possible minimum and maximum values.

In the correlation analysis, although all three facets of perfectionism showed a significant
positive association with school stress, the strongest correlations were found in the self-oriented and
socially prescribed dimensions. Supporting these findings, Aguilar Duran (2019) reported that self-
oriented perfectionism is linked to higher stress levels among primary school students in Caracas.
Similarly, Molnar et al. (2012) demonstrated that self-oriented and socially prescribed perfectionism
were more strongly associated with declines in physical health due to perceived stress based on a
sample of university students. As for other-oriented perfectionism, there is limited research on its
association with stress, making the findings of this study unique and highlighting the need for further
investigation in future studies.

In summary, it can be argued that it is unsurprising for the self-oriented and socially prescribed
dimensions to be strongly associated with school stress, given that both generate considerable self-
demand in perfectionistic students, regardless of whether this demand comes from within or others. In
this regard, perfectionistic children may feel overwhelmed and lack the necessary skill set to cope with
school demands (Richard, 2022).

In relation to the subdimensions of school stress, all three types of perfectionism have been
associated with emotional stress, indicating that perfectionistic students tend to experience feelings of
disinterest, exhaustion, and demotivation regarding school, teachers, and their own performance.
Similarly, a study conducted with middle and high school students in China found that students in the
maladaptive perfectionist group (i. e., high standards and high discrepancy) perceived their academic
level to be lower, felt less satisfied, and experienced greater stress related to learning (Yang et al., 2016).
Additionally, the three facets of perfectionism were related to the interpersonal tension factor,
suggesting that childhood maladaptive perfectionism is associated with more negative peer
relationships, generating tension, anxiety, and/or victimization. These results are consistent with the

R
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social disconnection model and provide new evidence of its validity in understanding the social lives of
perfectionistic children (Chemisquy, 2021; Goya Arce & Polo, 2017).

Finally, only the socially prescribed perfectionism showed a statistically significant association
with self-concept-related stress. In this context, children with high levels of this facet may have low self-
esteem and find it difficult to adapt to school. These results partially align with the research by Teixeira
et al. (2016) conducted with adolescent girls in Portugal, which found that self-oriented perfectionism
showed a non-significant relationship with self-esteem, while socially prescribed perfectionism was
negatively correlated with this variable.

The multiple linear regression analysis found that maladaptive perfectionism is a predictor of
school stress in primary school students. This result aligns with the stress generation model, which
suggests that the relationship between perfectionism and stress contributes to the development and/or
maintenance of different psychopathological processes (Hewitt & Flett, 2002).

Regarding the role of self-oriented perfectionism in predicting school stress, the specific stress
vulnerability hypothesis suggests that this intrapersonal dimension is the most reactive to achievement-
related stressors (Hewitt & Flett, 1993). In this context, some authors argue that this type of
perfectionism can be adaptive as long as the stress levels experienced remain manageable (Gaudreau et
al., 2018). It is therefore understandable that this facet of perfectionism would contribute to school
stress, as school is an environment where achievement, performance, and sometimes competition play
a central role. This setting may encourage students to adopt maladaptive beliefs—the "must” as
described by Ellis (2002)—as well as checking behaviors, procrastination, and negative reactions to
failure, illustrating the vicious cycle described by Oros (2005).

On the other hand, the role of socially prescribed perfectionism in predicting stress aligns with
existing scientific evidence: numerous studies, as summarized in the review by Flett et al. (2022),
indicate that this facet is the least healthy aspect of the construct. For instance, Chang and Rand (2000)
found that university students with high levels of socially prescribed perfectionism may be more prone
to developing different psychological issues and feelings of hopelessness when exposed to high levels of
stress. Similarly, Diez et al. (2023) found that parental expectations can lead to stress related to
academic performance, the feeling of uncertainty, and conflicts between school and leisure.

Finally, this study found that the other-oriented dimension did not contribute to school stress in
children. As previously mentioned, this facet of perfectionism has been studied the least in child
populations, although evidence suggests that it is more related to narcissistic personality traits than to
negative outcomes (i. e., social disconnection) (Hewitt et al., 2022) and may even act as a buffer against
such outcomes by boosting self-esteem and enabling for blame to be placed on others (Chen etal., 2017).
Based on these premises, it is possible that children with high other-oriented perfectionism may
attribute some of the difficulties they experience at school to others, thereby experiencing less distress
in this context.

In the multivariate regression, self-oriented perfectionism was found to increase emotional
stress and interpersonal tension. Consistent with this, the scientific literature suggests that
perfectionistic students often perceive a significant gap between the goals they set for themselves and
their achievements, leading them to lack self-confidence, fear failure, and experience less satisfaction
from their accomplishments (Accordino et al., 2000; Bong et al., 2014; Lozano et al., 2014; Nounopoulos
et al,, 2006; Stoeber & Rambow, 2007). These factors may contribute to feelings of exhaustion and
demotivation related to school. Emotional stress may also stem from anxiety about new tasks and
negative self-assessment of their performance, characteristic of these students and potentially leading
to dissatisfaction with their academic life (DiBartolo & Varner, 2012; Schruder et al., 2014). Additionally,
high standards are associated with increased student distress (Wuthrich et al., 2020) and negative
emotions such as anger, anxiety, and guilt (Curelaru et al., 2017), which may contribute to emotional
stress at school.

The self-oriented facet also contributed to interpersonal tension at school, aligning with the
Perfectionism Social Disconnection Model (Hewitt et al, 2006). Previous studies suggest that
intrapersonal perfectionism can impact negatively on children’s social lives (Chemisquy & Oros, 2020),
partly due to their tendency toward being highly competitive and a desire to stand out. For instance,
self-oriented perfectionists are often found to be more antisocial and less prosocial with their peers and
opponents in sports activities (Mallinson-Howard et al., 2019). Additionally, perfectionistic students
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tend to avoid activities in which they feel at a disadvantage (Flett & Hewitt, 2013), resulting in isolation
and exclusion from certain social interactions in which their peers readily participate.

In relation to socially prescribed perfectionism, the path analysis confirmed that it contributes
to all three dimensions of school stress evaluated. As previously noted, this interpersonal facet is often
considered the most maladaptive, as it is associated with a number of psychopathological consequences.
This makes it unsurprising that it has the strongest impact on students' school-related stress.

In the scientific literature, there is still no clear description of the emotional experience of
socially prescribed perfectionists in school. For instance, while one study found that socially prescribed
perfectionism predicted hopelessness only (and not anxiety, anger, or guilt) (Curelaru et al., 2017),
another study found that students with high levels of socially prescribed perfectionism tend to
experience both greater positive and negative affect than students with lower levels of this trait (Vicent,
Inglés, Sanmartin, Gonzalvez, Granados, & Garcia-Fernandez, 2017). Findings from the present study
suggest that students with high socially prescribed perfectionism, like self-oriented perfectionists,
experience school as an environment of dissatisfaction and demotivation. Further evidence suggests
that socially prescribed perfectionists perceive inefficacy (Celik et al., 2014) and inferiority within the
school context (Lee etal., 2020), which could help explain these students' dissatisfaction with the school.

Moreover, socially prescribed perfectionism was also associated with school stress due to
interpersonal tension. According to the previously mentioned social disconnection model,
perfectionism impacts social interactions negatively, which, in turn, can lead to other psycho-emotional
health issues. In this context, socially prescribed perfectionists may experience social hopelessness
(Roxborough et al,, 2012), rejection sensitivity, and social isolation (Magson et al., 2019); these social
challenges may be seen as contributors to academic stress. Research by Gonzalvez et al. (2015) suggests
that this type of perfectionist may resist attending school to avoid social rejection and other stress-
inducing situations, such as fear of evaluation or a need for approval from loved ones.

As previously noted, the socially prescribed dimension was the only one to show a statistically
significant association with, and to predict, self-concept-related school stress. This finding is consistent
with scientific evidence suggesting that this facet is often linked to low self-esteem (Cha, 2016) and
perceptions of inefficacy and academic inferiority (Celik et al., 2014; Lee et al., 2020). Overall, these
findings underscore the characteristic negative self-assessment these students may have, which, in turn,
may increase their distress within the school environment.

Finally, other-oriented perfectionism was found to predict school stress specifically related to
interpersonal tension. As noted earlier, this type of perfectionist may be able to avoid certain aspects of
school stress due to a tendency to place blame on others (Chen et al, 2017). However, in social
interactions, other-oriented perfectionists have been shown to be less agreeable and, conversely, more
hostile and dominant (Smith et al., 2022), potentially leading to interpersonal conflicts that increase the
discomfort at school. Although relatively little is known about this facet of perfectionism in child
populations, the findings of this study align with those of Sherry et al. (2016), who advocate for studying
its interpersonal consequences within the framework of the social disconnection model for
perfectionists.

Limitations and Future Directions

Some limitations of this study are related to the sampling method, which restricts the
generalization of the results. Specifically, some limitations were identified in the sample characteristics,
such as the unequal distribution of sociodemographic factors related to gender and school type, which
may introduce bias into the findings. Additionally, the cross-sectional design may pose a limitation, as it
does not account for data collected over time.

Moreover, although childhood perfectionism has been extensively studied, its dynamics within
the school setting remain largely unknown. Longitudinal studies could be highly useful for identifying
the impact of perfectionism over time, while qualitative research may offer valuable insights by enabling
a deeper exploration of children’s subjective experiences.
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